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The Jewish Supplement for ά²ƛƴ ²ƛƴ {ƻƭǳǘƛƻƴǎΣέ ǘƘŜ 9ǉǳŀƭ 9ȄŎƘŀƴƎŜ Curriculum 

(Arranged by Unit and Class) 

How to Use this Supplement 

The Jewish Supplement is composed of three sections that correspond with three different classes in the 

Equal Exchange curriculum, Win Win Solutions: An Introduction to Fair Trade and Cooperative Economics.  

For each section below, your students first complete the activities in the corresponding unit and class of the 

original curriculum, Win Win Solutions.  Then the students complete the corresponding activities in this 

supplement for that same unit and class. 

CƻǊ ŜȄŀƳǇƭŜΣ ōŜƭƻǿ ȅƻǳ ǿƛƭƭ ǎŜŜ ŀ ǎŜŎǘƛƻƴ ŜƴǘƛǘƭŜŘΣ ά{ǳǇǇƭŜƳŜƴǘŀǊȅ aŀǘŜǊƛŀƭ ŦƻǊ ¦ƴƛǘ мΣ /ƭŀǎǎ нΥ ΨThe Power 

of OneΩ (pg. 15)Φέ  CƻǊ ǘƘƛǎ ǎŜŎǘƛƻƴΣ ȅƻǳǊ ǎǘǳŘŜƴǘǎ ŎƻƳǇƭŜǘŜ ά¦ƴƛǘ мΣ /ƭŀǎǎ нέ of Win Win Solutions and then 

follow it by completing the supplementary activities in this supplement. 

This curriculum is relevant to and could be used in classes on a variety of topics, including but not limited 

to: kashrut, halacha, social justice, tzedekah, social studies, Jewish ethics, and more.  Additionally, keep in 

mind that any of the sections in this supplement can stand aloneΣ ƳŜŀƴƛƴƎ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ Řƻ ǘƘŜ ŜƴǘƛǊŜ 

curriculum and supplement for one section to make sense.  However, if you do any of the activities by itself, 

you will likely need to preface it with any information and activities necessary (from the supplement or your 

own creation) to introduce concepts related to Fair Trade.  If you feel particularly excited about bringing fair 

trade teachings to your classroom, you may decide to do the entire supplement with your class over the 

course of a few weeks, or, if you only do one activity per week, over the course of a 2 month period.  Just 

remember that each lesson can also stand alone. 

For ideas about ways to use this curriculum for day schools, Sunday school, Hebrew school, and youth 

groups, please refer to Appendix I: Ways to Use this Curriculum.  

Section 1 

{ǳǇǇƭŜƳŜƴǘŀǊȅ aŀǘŜǊƛŀƭ ŦƻǊ ¦ƴƛǘ мΣ /ƭŀǎǎ нΥ ά¢ƘŜ tƻǿŜǊ ƻŦ hƴŜέ όǇƎΦ м5) 

(35 minutes) 

Age Range: 5th-8th (unless otherwise noted) 

The Importance of Taking Action in the Jewish Tradition 

Background explanation: Appoint someone to read this aloud in your class (5 minutes):  

²ŜΩƭƭ ōŜ ǊŜŀŘƛƴƎ ǎǘƻǊƛŜǎ ƛƴ Win Win Solutions about people who have seen problems in the world and taken 

ŀŎǘƛƻƴ ǘƻ ǊŜǎƻƭǾŜ ǘƘŜƳΦ  !ŦǘŜǊ ǊŜŀŘƛƴƎ ǘƘŜ ǎǘƻǊƛŜǎΣ ŘƛǎŎǳǎǎ ǘƘŜƳ ǳǎƛƴƎ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ƛƴ ǘƘŜ ά5ƛŀƭƻƎǳŜέ 

section at the beginning of Unit 1, Class 2 (page 15 of Win Win Solutions).   
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Now begin the writing ŀǎǎƛƎƴƳŜƴǘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ά¢ƘŜ tƻǿŜǊ ƻŦ hƴŜΦέ  ²ƘŜƴ ȅƻǳ ƎƛǾŜ ǘƘŜ ǿǊƛǘƛƴƎ 

assignment to your class, feel free to change it and incorporate ideas from the Jewish supplement into the 

ǎƘƻǊǘ Ŝǎǎŀȅ ǉǳŜǎǘƛƻƴΦ  ²Ŝ ǎǳƎƎŜǎǘ ŎƘŀƴƎƛƴƎ ƛǘ ǘƻΣ ά!ǎ ŀ WŜǿƛǎƘ ǇŜǊǎƻƴΣ ǿƘŀǘ ǿould you like to do to address 

ǇƻǾŜǊǘȅΣ ƘǳƴƎŜǊΣ ŀƴŘ ƛƴŜǉǳŀƭƛǘȅ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΚέ  ώCƻǊ тth-9th ƎǊŀŘŜǊǎΣ ŀŘŘΥ άIƻǿ Řƻ ȅƻǳ ŦŜŜƭ ǘƘŀǘ 

addressing these problems is one way of expressing your WŜǿƛǎƘ ǾŀƭǳŜǎΚέϐ 

From a Jewish perspective, the stories we read in Unit 1, Class 2 demonstrate the importance of taking 

action and upholding our personal values through our actions. The emphasis on issues like poverty and fair 

business practices is also found in numerous places in the Jewish tradition.  We will now be reading some 

quotes from our tradition that help us understand a Jewish perspective on poverty, treatment of workers, 

and taking care of the environment, all of which are topics that are linked to fair trade. 

Reading, Acting Out, and Discussing Quotes  

(15 minutes) 

Divide the students into small groups.  Hand out the quotes and discussion questions about them to each 

group of students. A handout with all quotes and questions can be found at the end of this section of the 

Jewish supplement.  For 5th - 7th graders, begin with the following pre-activity: 

Give each group the quotes below and assign them 2-3 quotes to act out so that they can first 

άƭŜŀǊƴέ ǘƘŜ ƳŜŀƴƛƴƎ ƛƴ ŀ ƘŀƴŘǎ-on manner.  Instruct the students to act out the meaning of the 

quote either by freezing in a pose that demonstrates the meaning or by creating a brief skit in 

which the act out the meaning.  If this activity seems like it might be confusing for your students, 

explain what you mean by giving an example of a pose with your body in front of the class.   

Students who seem hesitant about doing a skit or pose should feel free to draw the meaning of the 

quote instead. 

Give the students about 10 minutes to discuss their quotes and come up with a pose, skit, or 

drawing.  Have each group come to the front of the class in turn to show their performance or art.  

Then ask the rest of the class to explain what they think is going on in that pose/skit/drawing.  The 

performers themselves should then explain what was actually going on.  

After offering an explanation, ask the group members to answer the questions accompanying the 

ǉǳƻǘŜǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴ όǎŜŜ ά5ƛǎŎǳǎǎƛƻƴ vǳŜǎǘƛƻƴǎέύ ŦƻǊ ǘƘŜ ŜƴǘƛǊŜ ŎƭŀǎǎΦ  LŦ ƎǊƻǳǇ ƳŜƳōŜǊǎ ǎŜŜƳ 

stumped, open up the questions to the rest of the class. 

For older students, the acting out activity may be too juvenile, in which case you can begin with the 

discussion itself as outlined below: 

Have the groups read all the quotes aloud amongst themselves; make sure they take turns reading to the 

group.  After they have read all quotes, have them select 3-4 quotes that they find powerful.  
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 Once each group has selected quotes, here are the main questions for each group of students to explore 

during a small group discussion.  

Discussion Questions  

(20 minutes) 

1) What is the main point of this quote? 

2) How does this quote relate to social justice and the Jewish idea that we should work towards 

άǘƛƪƪǳƴ ƻƭŀƳΣέ ƻǊ άǊŜǇŀƛǊƛƴƎ ǘƘŜ ǿƻǊƭŘΚέ 

3) What do these quotes teach us about our responsibility to address poverty, unfair treatment of 

workers, or other issues in the stories you read about making a difference? 

Someone should be a note taker for the group.  Once the groups have finished discussing the questions 

ŀōƻǾŜΣ ƘŀǾŜ ŀ ǾƻƭǳƴǘŜŜǊ ŦǊƻƳ ŜŀŎƘ ƎǊƻǳǇ ǇǊŜǎŜƴǘ ǎƻƳŜ ƻŦ ǘƘŜ ƎǊƻǳǇΩǎ Ƴƻǎǘ ƛƴǘŜǊŜǎǘƛƴƎ ƛŘŜŀǎΦ 

The Importance of Taking Action: wƛƎƘǘ ŦǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ōŜƛƴƎ ŀ άtŜƻǇƭŜ ƻŦ ǘƘŜ .ƻƻƪΣέ ǿŜ ǿŜǊŜ 

focused on taking action. 

ά²Ŝ ǿƛƭƭ Řƻ ŀƴŘ ǿŜ ǿƛƭƭ ƘŜŀǊΦέ 

-Exodus 24:7 

Context: stated by the Israelites when receiving the Torah at Mount Sinai 

The statement, "We will do, and we will hear," amounts to a commitment to carry out God's 

commandments even before hearing what the observance of those commandments actually 

involves.  

-http://www.aish.com/h/sh/se/48967001.html 

One of the most famous quotes about taking action: 

ά¸ƻǳ ŀǊŜ ƴƻǘ ǊŜǉǳƛǊŜŘ ǘƻ ŦƛƴƛǎƘ ǘƘŜ ƧƻōΤ ƴŜƛǘƘŜǊ ŀǊŜ ȅƻǳ ŦǊŜŜ ǘƻ ŘŜǎƛǎǘ ŦǊƻƳ ƛǘέ 

-Rabbi Tarfon in Pirkei Avot (Ethics of the Fathers) 

The Power of OneΥ /ƘŀƴƎƛƴƎ 9ǾŜƴ hƴŜ tŜǊǎƻƴΩǎ [ƛŦŜ ƛǎ {ƛƎƴƛŦƛŎŀƴǘ  

"He who saves just one life in Israel is one who has saved an entire world."  

-The Talmud, tractate Sanhedrin 37a 

Context:  The idea here is that saving one life is like saving the whole world because from one 

person can come so many generations of people.  Therefore, saving a person is saving not just her 

or him but also all the people in her or his line of descent. 
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Jewish Views on Caring for the Environment 

There are countless texts discussing our duty to care for the earth and for one another.  Here are just a few 

of these texts: 

ά²ƘŜƴ DƻŘ ŎǊŜŀǘŜŘ !ŘŀƳΣ IŜ took him and led him round all the trees of the Garden of Eden, and said 
ǘƻ ƘƛƳΣ ά{ŜŜ aȅ ǿƻǊƪǎΣ Ƙƻǿ ōŜŀǳǘƛŦǳƭ ŀƴŘ ǇǊŀƛǎŜǿƻǊǘƘȅ ǘƘŜȅ ŀǊŜΗ bƻǿ ŀƭƭ ǘƘŀǘ L ƘŀǾŜ ŎǊŜŀǘŜŘΣ L ŎǊŜŀǘŜŘ 
for your benefit. Be careful that you do not ruin and destroy My world; for if you destroy it there is no 
ƻƴŜ ǘƻ ǊŜǇŀƛǊ ƛǘ ŀŦǘŜǊ ȅƻǳΦέ 
 

-The Midrash (Ecclesiastes Rabbah 7:13) 
 
The Talmud extends the prohibition of not destroying fruit trees to any type of wasteful destruction and 
considers wasteful destruction of any kind a violation of Torah law.  

 
-Babylonian Talmud, Shabbos 129a; Babylonian Talmud, Bava Kama 91b* 

 
Context:  This quote discusses the principle of bal tashchit όƭƛǘŜǊŀƭƭȅ ƳŜŀƴƛƴƎ άŘƻ ƴƻǘ ŘŜǎǘǊƻȅέύΣ ŀ 
prohibition against unnecessary destruction or waste. This prohibition against wasting can be applied to 
helping the environment by recycling, composting, etc.   

 
Emphasis on poverty in the Jewish tradition 
 
ά¢ƘŜǊŜ ƛǎ ƴƻǘƘƛƴƎ ƛƴ ǘƘŜ ǿƻǊƭŘ ƳƻǊŜ ƎǊƛŜǾƻǳǎ ǘƘŀƴ ǇƻǾŜǊǘȅ - the most terrible of sufferings. Our teachers 
have said: if all the troubles of the world are assembled on one side and poverty is on the other, poverty 
ǿƻǳƭŘ ƻǳǘǿŜƛƎƘ ǘƘŜƳ ŀƭƭΦέ  
 

-Midrash Exodus Rabbah 31:12 
 
(translation from http://www.fairtradejudaica.org/whatsjewish.html) 
 
Responsibility for giving to charity 

(A man must reside in a town) thirty days to become liable for contributing to the soup kitchen, three 
months for the charity box, six months for the clothing fund, nine months for the burial fund, and twelve 
months for the repair of the town walls? ςRabbi Assi replied in the name of Rabbi Yochanan: Our Mishnah 
also in specifying the period of twelve months was thinking of the repair of the town walls. 

-Talmud, Tractate Bava Batra 8a 

 ά¢ȊŜŘakah is as important as all the other commandments put together." 
 

- Rabbi Assi 
 
 Ensuring that the poor will not always be dependent upon charity 
 

http://www.fairtradejudaica.org/whatsjewish.html
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The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or 
entering into partnership with him, or create a job for him so that he supports himself until he no longer 
needs to depend upon others. 
 

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7 

άThe primary Jewish tool for helping the poor is tzedakah. According to the great 12th Century Jewish 

scholar Rabbi Moses ben Maimonides, the highest form of tzedakah is entering into a business 

partnership or giving a person a job so that he or she can become self-sufficient. When we buy fair trade 

products, we are effectively entering into a business partnership with the producer. The number of steps 

ƛƴ ōŜǘǿŜŜƴ ǳǎ ŀƴŘ ǘƘŜ ǇǊƻŘǳŎŜǊ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊΦ If we fail to take into account their economic well-being, 

ƛŦ ǿŜ ŦƻŎǳǎ ƻƴƭȅ ƻƴ ƎŜǘǘƛƴƎ ǘƘŜ ōŜǎǘ ŘŜŀƭΣ ǘƘŜƴ ǿŜΩǊŜ ŘƻƛƴƎ ǘƘŜ ƻǇposite of what tzedakah obligates us to 

do. Our partnership with fair trade producers helps lift them out of poverty, not drive them further into 

poverty.έ 

-Fair Trade Judaica, http://www.fair tradejudaica.org/whatsjewish.html 

http://www.fairtradejudaica.org/whatsjewish.html
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Handout for Section 1: Quotes and Discussion Questions 

In your small group, read all the quotes aloud.  After reading all quotes, select 3-4 quotes that members of 

your group find powerful.  

 Once your group has selected quotes, here are the main questions for your group to answer during a small 

group discussion.  

Discussion Questions (15 minutes) 

1) What is the main point(s) of each quote? 

2) How does this quote relate to social justice and the Jewish idea that we should work towards 

άǘƛƪƪǳƴ ƻƭŀƳΣέ ƻǊ άǊŜǇŀƛǊƛƴƎ ǘƘŜ ǿƻǊƭŘΚέ 

3) What do these quotes teach us about our responsibility to fight poverty, unfair treatment of 

workers, or other issues in the stories you read about making a difference? 

Someone should be a note taker for the group.  Once the groups have finished discussing the questions 

ŀōƻǾŜΣ ŀ ǾƻƭǳƴǘŜŜǊ ŦǊƻƳ ŜŀŎƘ ƎǊƻǳǇ ǿƛƭƭ ǇǊŜǎŜƴǘ ǎƻƳŜ ƻŦ ǘƘŜ ƎǊƻǳǇΩǎ Ƴƻǎǘ ƛƴǘŜǊŜǎǘƛƴƎ ƛŘŜŀǎΦ 

 

The Importance of Taking Action: wƛƎƘǘ ŦǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ōŜƛƴƎ ŀ άtŜƻǇƭŜ ƻŦ ǘƘŜ .ƻƻƪΣέ ǿŜ ǿŜǊŜ 

focused on taking action. 

ά²Ŝ ǿƛƭƭ Řƻ ŀƴŘ ǿŜ ǿƛƭƭ ƘŜŀǊΦέ 

-Exodus 24:7 

Context: stated by the Israelites when receiving the Torah at Mount Sinai 

The statement, "We will do, and we will hear," amounts to a commitment to carry out God's 

commandments even before hearing what the observance of those commandments actually 

involves.  

-http://www.aish.com/h/sh/se/48967001.html 

One of the most famous quotes about taking action: 

ά¸ƻǳ ŀǊŜ ƴƻǘ ǊŜǉǳƛǊŜŘ ǘƻ ŦƛƴƛǎƘ ǘƘŜ ƧƻōΤ ƴŜƛǘƘŜǊ ŀǊŜ ȅƻǳ ŦǊŜŜ ǘƻ ŘŜǎƛǎǘ ŦǊƻƳ ƛǘέ 

-Rabbi Tarfon in Pirkei Avot (Ethics of the Fathers) 

The Power of OneΥ /ƘŀƴƎƛƴƎ 9ǾŜƴ hƴŜ tŜǊǎƻƴΩǎ [ƛŦŜ ƛǎ {ƛƎƴƛŦƛŎŀƴǘ  

"He who saves just one life in Israel is one who has saved an entire world."  

-The Talmud, tractate Sanhedrin 37a 
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Context:  The idea here is that saving one life is like saving the whole world because from one 

person can come so many generations of people.  Therefore, saving a person is saving not just her 

or him but also all the people in her or his line of descent. 

Jewish Views on Caring for the Environment 

There are countless texts discussing our duty to care for the earth and for one another.  Here are just a few 

of these texts: 

ά²ƘŜƴ DƻŘ ŎǊŜŀǘŜŘ !ŘŀƳΣ IŜ ǘƻƻƪ ƘƛƳ ŀƴŘ ƭŜŘ ƘƛƳ ǊƻǳƴŘ ŀƭƭ ǘƘŜ ǘǊŜŜǎ ƻŦ ǘƘŜ DŀǊŘŜƴ ƻŦ 9ŘŜƴΣ ŀƴŘ ǎŀƛŘ 
ǘƻ ƘƛƳΣ ά{ŜŜ aȅ works, how beautiful and praiseworthy they are! Now all that I have created, I created 
for your benefit. Be careful that you do not ruin and destroy My world; for if you destroy it there is no 
ƻƴŜ ǘƻ ǊŜǇŀƛǊ ƛǘ ŀŦǘŜǊ ȅƻǳΦέ 
 

-The Midrash (Ecclesiastes Rabbah 7:13) 
 
The Talmud extends the prohibition of not destroying fruit trees to any type of wasteful destruction and 
considers wasteful destruction of any kind a violation of Torah law.  

 
-Babylonian Talmud, Shabbos 129a; Babylonian Talmud, Bava Kama 91b* 

 
Context:  This quote discusses the principle of bal tashchit όƭƛǘŜǊŀƭƭȅ ƳŜŀƴƛƴƎ άŘƻ ƴƻǘ ŘŜǎǘǊƻȅέύΣ ŀ 
prohibition against unnecessary destruction or waste. This prohibition against wasting can be applied to 
helping the environment by recycling, composting, etc.   

 
Emphasis on poverty in the Jewish tradition 
 
ά¢ƘŜǊŜ ƛǎ ƴƻǘƘƛƴƎ ƛƴ ǘƘŜ ǿƻǊƭŘ ƳƻǊŜ ƎǊƛŜǾƻǳǎ ǘƘŀƴ ǇƻǾŜǊǘȅ - the most terrible of sufferings. Our teachers 
have said: if all the troubles of the world are assembled on one side and poverty is on the other, poverty 
ǿƻǳƭŘ ƻǳǘǿŜƛƎƘ ǘƘŜƳ ŀƭƭΦέ  
 

-Midrash Exodus Rabbah 31:12 
 
(translation from http://www.fairtradejudaica.org/whatsjewish.html) 
 
Responsibility for giving to charity 

(A man must reside in a town) thirty days to become liable for contributing to the soup kitchen, three 
months for the charity box, six months for the clothing fund, nine months for the burial fund, and twelve 
months for the repair of the town walls? ςRabbi Assi replied in the name of Rabbi Yochanan: Our Mishnah 
also in specifying the period of twelve months was thinking of the repair of the town walls. 

-Talmud, Tractate Bava Batra 8a 

 ά¢ȊŜŘŀƪŀƘ ƛǎ ŀǎ ƛƳǇƻǊǘŀƴǘ ŀǎ ŀƭƭ ǘƘŜ ƻǘƘŜǊ ŎƻƳƳŀƴŘƳŜƴǘǎ Ǉǳǘ ǘƻƎŜǘƘŜǊΦϦ 
 

- Rabbi Assi 
 

http://www.fairtradejudaica.org/whatsjewish.html
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 Ensuring that the poor will not always be dependent upon charity 
 
The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or 
entering into partnership with him, or create a job for him so that he supports himself until he no longer 
needs to depend upon others. 
 

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7 

άThe primary Jewish tool for helping the poor is tzedakah. According to the great 12th Century Jewish 

scholar Rabbi Moses ben Maimonides, the highest form of tzedakah is entering into a business 

partnership or giving a person a job so that he or she can become self-sufficient. When we buy fair trade 

products, we are effectively entering into a business partnership with the producer. The number of steps 

in betǿŜŜƴ ǳǎ ŀƴŘ ǘƘŜ ǇǊƻŘǳŎŜǊ ŘƻŜǎƴΩǘ ƳŀǘǘŜǊΦ If we fail to take into account their economic well-being, 

ƛŦ ǿŜ ŦƻŎǳǎ ƻƴƭȅ ƻƴ ƎŜǘǘƛƴƎ ǘƘŜ ōŜǎǘ ŘŜŀƭΣ ǘƘŜƴ ǿŜΩǊŜ ŘƻƛƴƎ ǘƘŜ ƻǇǇƻǎƛǘŜ ƻŦ ǿƘŀǘ tzedakah obligates us to 

do. Our partnership with fair trade producers helps lift them out of poverty, not drive them further into 

poverty.έ 

-Fair Trade Judaica, http://www.fairtradejudaica.org/whatsjewish.html 

 

http://www.fairtradejudaica.org/whatsjewish.html
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Section 2 

Supplementary Material for Unit 1, Class 5Υ ά²ƘŜǊŜ ¸ƻǳǊ CƻƻŘ /ƻƳŜǎ CǊƻƳέ (pg. 35) 
 
(50 minutes) 
 
Age Range: 5th-9th (5th graders may need extra guidance) 
 
Additional Instructions for Unit 1, Class 5 of Win Win Solutions: 
 
To enable students to identify where their food comes from, ask them to pick foods like rice, an apple, an 
ŀǾƻŎŀŘƻΣ ǎǳƎŀǊΣ Ƙƻǘ ŎƻŎƻŀΣ ŜǘŎΦ ǾŜǊǎǳǎ ŀ ŦƻƻŘ ǘƘŀǘ ŎƻƳǇƻǎŜǎ ŀ ŎƻƳǇƭŜǘŜ ƳŜŀƭ όƛΦŜΦ άŀ ǎŀƴŘǿƛŎƘέ ƻǊ 
άǎǘƛǊŦǊȅέύΦ  ¢ƘŜƴ ƘŀǾŜ ǘƘŜ ǎǘǳŘŜƴǘǎ ŎƻƴŘǳŎǘ ǊŜǎŜŀǊŎƘ ƻƴ ǿƘŜǊŜ ǘƘŀǘ ŦƻƻŘ ŎƻƳŜǎ ŦǊƻƳ όƳŜŀƴƛƴƎ ǿƘŜǊŜ ƛǘ ƛǎ 
actually grown) by usinƎ ŀ ōŀǎƛŎ LƴǘŜǊƴŜǘ ǎŜŀǊŎƘΥ άǿƘŜǊŜ ŘƻŜǎ ψψψψψψψψψψψ ŎƻƳŜ ŦǊƻƳΚέ  CƻǊ ȅƻǳƴƎŜǊ ƪƛŘǎΣ 
you can show the video at this link, which includes a map of where different foods originate about halfway 
through: http://u rbanext.illinois.edu/food/. 
 
Alternatively, have kids bring in a few items from their pantries at home and then look at the packaging to 
see which country the food came from (students could even bring in an apple since many of our apples 
come from New Zealand or Chile).  Most packaged food has the country of origin on the packaging itself.*   
 
Summary of Section 2 of the supplement: In this section, after students have completed mapping out 
where their selected foods came from, every student shares which foods they chose to research and where 
they came from.  Students then engage in a discussion about why understanding the source of their food 
matters from a Jewish and a moral perspective.  Lastly, they apply the lessons they have learned in a debate 
about which type of chocolate bar to purchase.   
 
* If you have more time, you could even take students to a nearby grocery store to look at produce and 
other foods in person and check out their country of origin that way. 
 
1. Preliminary Activity and Questions  

 
(15 minutes) 

 
Age Range: 5th-9th (this activity may be too juvenile for 9th graders) 

 
Ask the class to follow the instructions and answer the questions below to ensure that everyone 
understands the overall point of this next activity 

 
1) Ask everyone to find a ǇŀǊǘƴŜǊΦ  IŀǾŜ ǘƘŜ ǇŀǊǘƴŜǊǎ ŎƘŜŎƪ ǘƘŜ ǘŀƎǎ ƻŦ ƻƴŜ ŀƴƻǘƘŜǊΩǎ ǎƘƛǊǘǎ ǘƻ ǎŜŜ 

where their shirts were made.  Students may check their own clothing if it seems like they will feel 
ǳƴŎƻƳŦƻǊǘŀōƭŜ ǘƻǳŎƘƛƴƎ ƻƴŜ ŀƴƻǘƘŜǊΩǎ ŎƭƻǘƘŜǎΦ  If the weather is cold, have students check what 
country their jackets or coats were made in as well.   

2) Go around the class and have every person state what their labels said. 
3) How is this activity related to the map we created showing where our food comes from? 
4) Based on our clothing labels and our research about food, what have you learned about how we 

are connected to workers and farmers around the world? 

http://urbanext.illinois.edu/food/
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5) ²Ƙȅ Řƻ ȅƻǳ ǘƘƛƴƪ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƪƴƻǿ more about where our food, clothing, and so on were 
grown or sewn? 
 
Collect answers to #5 from ǎŜǾŜǊŀƭ ǎǘǳŘŜƴǘǎΦ  LŦ ǘƘŜȅΩǊŜ ƴƻǘ ǎǳǊŜ ǿƘȅ ƛǘ ǎƘƻǳƭŘ ƳŀǘǘŜǊΣ ǘǊȅ ǘƻ ǎƘƻǿ 
them why by asking:  
 

¶ When we buy clothing or food, why might it be important to know how the people who 
made our clothes or grew our food were treated by their employers? 

 
After colƭŜŎǘƛƴƎ ǎǘǳŘŜƴǘǎΩ answers, make sure the following points are clear:  
 
Our food and clothing are shipped to the United States from all over the world.  In the case of food, 
ǎƻƳŜǘƛƳŜǎ ƛǘΩǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ŦƛƎǳǊŜ ƻǳǘ ǿƘŜǊŜ ŜǾŜǊȅǘƘƛƴƎ ǿŜ ǳǎŜ ŎŀƳŜ ŦǊƻƳΦ  LǘΩǎ ƛƳǇortant to 
understand not only where our products come from, but also why we should care. 

 
2. Introducing a Jewish perspective 
 
(15 minutes) 
 
Age range: 7th-9th (this discussion may be appropriate for certain 6th grade classes) 
 
Have the students break into groups of 3-4 people.  Hand out the quotes below and assign each group 2-3 
quotes.  A handout with all quotes can be found at the end of this section of the supplement.  It is each 
ƎǊƻǳǇΩǎ Ƨƻō ǘƻ ŜȄǇƭŀƛƴ ǿƘŀǘ their quotes teach ǳǎ ŀōƻǳǘ WǳŘŀƛǎƳΩǎ ǾƛŜǿ ƻŦ Ƙƻǿ we should treat laborers.  As 
they read the quotes and discuss how they will present them to the class, have them use these questions to 
guide their explanations: 
 

1) What is our responsibility to Jewish and non-Jewish workers? 
2) Based on these quotes, what does Judaism teach us about buying food, clothing, and so on from 
companies that may not treat their workers fairly?  
3) Do you think we have a responsibility to learn about how companies treat their workers?  Why 
or why not? 
4) How can we as Jews act upon the values in these quotes?  Think about the choices you and your 
parents make when you go shopping and how you can have a negative or positive effect on the 
people who grow our food or sew our clothing. 

 
Ask each group to choose a leader.  Once the sƳŀƭƭ ƎǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴǎ ŀǊŜ ƻǾŜǊΣ ǘƘŜ ƭŜŀŘŜǊ ǊŜŀŘǎ ǘƘŜ ƎǊƻǳǇΩǎ 
quotes aloud to the class and then explains what their group discussed to everyone.  Make sure the leader 
ƳŜƴǘƛƻƴǎ ǿƘŀǘ WǳŘŀƛǎƳ ǘŜŀŎƘŜǎ ǳǎ ŀōƻǳǘ ǿƘȅ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƪƴƻǿ ǿƘŜǊŜ ƻǳǊ ŦƻƻŘ ŎƻƳŜǎ Ŧrom. 
 

 
The following texts are arranged by topic versus by source.  While others might have chosen to organize 
texts by grouping all primary sources together, all commentators together, etc. (e.g. all Talmudic quotes 
would be together), grouping them by topic ensures that students can quickly identify the theme of each 
quote and quickly find a quote related to a particular topic.  This arrangement makes it easier for students 
to reference supporting material when explaining their opinions.  
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Ensuring that the Poor Will Not Always be Dependent Upon Charity 
 
The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or 
entering into partnership with him, or create a job for him so that he supports himself until he no longer 
needs to depend upon others. 
 

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7 

Jewish Views on Treatment of Laborers 

You shall not abuse a needy or destitute laborer, whether a fellow countryman or a stranger in one of the 
communities of your land. You must pay him his wages on the same day, before the sun sets, for he is 
needy and his life depends on it; else he will cry to the Lord against you and you will incur guilt. 
 

-Deuteronomy 24:14-15 
 
On your fast day you see to your business and oppǊŜǎǎ ŀƭƭ ȅƻǳǊ ƭŀōƻǊŜǊǎΧ¢Ƙƛǎ ƛǎ ǘƘŜ Ŧŀǎǘ L ŘŜǎƛǊŜΥ ¢ƻ 
unlock the fetters of wickedness, and untie the cords of the yoke, To let the oppressed go free; To break 
off every yoke. 
 

-Isaiah 58:2-7 
 
In disputes between employers and workers, the rights of the worker were given preference over those 
of the employer. 
 

-Babylonian Talmud, Baba Metzia 77a 
 
Said Rava, when a man enters the court of judgment (after death), they ask him: did you conduct all your 
dealings in good faith? 

-Babylonian Talmud, Shabbat 31a 
 
Fair Business Practices 
 
You shall not falsify measures of length, weight, or capacity.  You shall have an honest balance, honest 
weights, an honest eifah, and an honest hin.* 
 

- Leviticus 19:35-36 
 
It is forbidden to cheat people in buying or selling or to deceive them, whether they are Jewish or gentile 
ς they are equal in measure. 
 

-Rambam, Mishneh Torah, Hilchot Mechirah 18:1 
 

Giving Tzedekah to Jews and Non-Jews 
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The rabbis taught: We sustain the non-Jewish poor along with the Jewish poor and visit the non-Jewish 
sick along with the Jewish sick, and bury the non-Jewish dead along with the Jewish dead for the sake of 
peace. 

-Talmud, Tractate Gitten 61a 
 

*Point out to your students: the idea of fairness in terms of accurate weights and measures is relevant to 
small farmers around the world who are sometimes cheated by people who intentionally use inaccurate 
scales.  In the conventional coffee market, for instance, farmers may be cheated by middlemen (called 
coyotes because they are considered predatory) who use inaccurate scales when weighing coffee.  These 
middlemen sometimes pretend ǘƘŜ ǿŜƛƎƘǘ ƻŦ ǘƘŜ ŦŀǊƳŜǊǎΩ ŎƻŦŦŜŜ ōŜŀƴǎ ƛǎ ƭƻǿŜǊ ǘƘŀƴ ƛǘ ŀŎǘǳŀƭƭȅ ƛǎ ǎƻ ǘƘŀǘ 
they can pay the farmer less than they owe them. 
 
Source about false weights and measures to share ƛŦ ǘƘŜǊŜΩǎ ǘƛƳŜΥ  
 
άΩInadequacies of Present Indian Marketing SystemΩ  
 
(The situation described below occurs in India as well as other countries) 
 
Malpractices in unregulated markets 
 
ΧAnother malpractice in [wholesale markets] relates to the use of wrong ǿŜƛƎƘǘǎ ŀƴŘ ƳŜŀǎǳǊŜǎΧWrong 
weights continue to be used in some unregulated markets with the object of cheating the farmers.έ 
 
-http://www.world -agriculture.com/agricultural_marketing/agricultural-marketing-inadequacies-
marketing-system.php) 
 

 

Now that students understand how Jewish values tie in to their research on the source of food and clothes, 
have them get back into small groups.  Then explain the next activity: a debate on how to make moral 
decisions about what to buy when shopping. 
 
3. The Debate  

 
(20 minutes) 
  

Age Range: 6th-8th (may be appropriate for advanced 5th graders) 
 

Special materials: 2 scales for younger students (5th, 6th, and possibly 7th) to weigh the different sides of the 
debate, a copy of the chart below for each student, a few dozen dried beans (to put on the scales), and 3 
types of chocolate bars: one Fair Trade, organic bar, one gourmet Swiss bar, and one bar from a convention 
ŎƻƳǇŀƴȅ ǎǳŎƘ ŀǎ IŜǊǎƘŜȅΩǎ όǘƘŜ ŎƘƻŎƻƭŀǘŜ ōŀǊǎ ŀǊŜ ƻǇǘƛƻƴŀƭ ōǳǘ ǿƛƭƭ ƘŜƭǇ ƳŀƪŜ ǘƘŜ ŘŜōŀǘŜ ƳƻǊŜ ǊŜŀƭƛǎǘƛŎ 
and hands-on for students). A handout with a copy of the chart can be found at the end of this section of the 
supplement.   
 
Instructions for the Class 
 

http://www.world-agriculture.com/agricultural_marketing/agricultural-marketing-inadequacies-marketing-system.php
http://www.world-agriculture.com/agricultural_marketing/agricultural-marketing-inadequacies-marketing-system.php
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1) You go into a grocery store with friends and decide to pick up some chocolate.  When you get to 
the candy aisle, you are overwhelmed by choices.  You have three options to decide between.  They 
include:  
 
1) A Fair Trade, organic chocolate bar, 

2) A gourmet Swiss chocolate bar that looks fancy but is not certified Fair Trade or  organic, or  

3) An inexpensive, common brand of chocolate 

 
2) You are torn between options and decide to have a debate with a couple friends about which 

chocolate bar you should buy.  Before you begin the debate, be sure to fill out the chart in step #6, 
which will help you organize all the information you need.  If you and the other students in your 
Ŏƭŀǎǎ ŀǊŜƴΩǘ ǎǳǊŜ ǿƘŀǘ ǘŜǊƳǎ ƭƛƪŜ άCŀƛǊ ¢ǊŀŘŜέ ŀƴŘ άƻǊƎŀƴƛŎέ ƳŜŀƴ, then you can use the activities 
and information in #3-р ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ǘŜǊƳǎ ƭƛƪŜ άŦŀƛǊ ǘǊŀŘŜέ ŀƴŘ άƻǊƎŀƴƛŎΦέ  ¢Ƙƛǎ ǿƛƭƭ ƘŜƭǇ ȅƻǳ 
understand the words better before you begin the debate.  #3-5 below will also help you fill out the 
chart in step #6. 
 

3) UnderǎǘŀƴŘƛƴƎ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ ǘƘŜ ǘŜǊƳ άCŀƛǊ ¢ǊŀŘŜΥέ  

¶ One simple definition of Fair Trade is: Fair Trade is a way of doing business that ultimately 
aims to keep small farmers an active part of the world marketplace, and aims to empower 
consumers to make purchases that support their values. Fair Trade is [also] a set of business 
practices voluntarily adopted by the producers and buyers of agricultural commodities and 
hand-made crafts that are designed to advance many economic, social and environmental 
goals (http://www.equalexchange.coop/what-is-fair-trade). 

¶ Watch the videos of farmers: the following YouTube videos show two of the thousands of 
farmers that Equal Exchange partners with to provide people with Fair Trade coffee, tea, 
chocolate, and so on.   

o http://www.youtube.com/watch?v=fglKCwAcl3kΣ ǿƘƛŎƘ ƛǎ ά/ŀǊƭƻǎ wŜȅƴƻǎƻ - Equal 

9ȄŎƘŀƴƎŜΩǎ нлth !ƴƴƛǾΦΥέ CŀǊƳŜǊ ŜȄǇƭŀƛƴǎ ōŜƴŜŦƛǘǎ ƻŦ C¢ ŀǘ м ƳƛƴΦ р ǎeconds (before 

that point he explains damage to the environment from natural forces) 

o http://www.youtube.com/watch?v=X9XY0-p8slwΣ ǿƘƛŎƘ ƛǎ άLǎǊŀŜƭ tƛǎŜǘǎƪȅ  - Equal 
9ȄŎƘŀƴƎŜΩǎ нлth !ƴƴƛǾΦΥέ 9ȄǇƭŀƴŀǘƛƻƴ ƻŦ Ƙƻǿ ŦŀǊƳŜǊǎΩ ƭƛǾŜǎ ƛƳǇǊƻǾŜŘ ŀŦǘŜǊ ōŜŎƻƳƛƴƎ 
Fair Trade farmers 

¶ What do the farmers teach you about what it means to be a Fair Trade farmer? 

¶ There are many ways that Fair Trade improves the lives of farmers.  Here are just a few: 
o Fair Trade ensures that farmers are given a fair price.   
o Fair Trade ensures that buyers build direct, long-term relationships with farmers 

instead of going through middlemen. 
o Fair Trade ensures that even small farmers with very little land have a way to reach 

consumers in countries that are far away from them and often wealthier (such as 
the United States).  Usually it would be difficult or impossible for small farmers to 
sell their products in such distant countries. 

o Fair Trade rules require that farmers be paid what is called a Fair Trade premium, 
which is a small amount of money over and above the minimum Fair Trade price 
and is intended for community development projects.  Farmers then democratically 
decide how to use the extra money to fund a project that benefits the whole 
community.  For example, they might use the extra money from the buyer to repair 

http://www.equalexchange.coop/what-is-fair-trade
http://www.youtube.com/watch?v=fglKCwAcl3k
http://www.youtube.com/watch?v=X9XY0-p8slw
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or build a school, purchase medicine for a health clinic, or fund an electricity 
project. 
 

4) ¦ƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ άƻǊƎŀƴƛŎΥέ ǎǘǳŘŜƴǘǎ ǎƘƻǳƭŘ Ǝƻ ƻƴ ǘƘƛǎ ǿŜōǎƛǘŜ ŀƴŘ ǊŜŀŘ through 
ǎƻƳŜ ƻŦ ǘƘŜ CǊŜǉǳŜƴǘƭȅ !ǎƪŜŘ vǳŜǎǘƛƻƴǎ όC!vǎύΣ ŜǎǇŜŎƛŀƭƭȅ ǘƘŜ ŦƛǊǎǘ ƻƴŜΣ ά²Ƙŀǘ ŘƻŜǎ ƻǊƎŀƴƛŎ 
ƳŜŀƴέΥ http://www.organic.org/home/faq#faq1.  
 
If students are not able to go online, at least make sure they get the gist of the following basic 

ŘŜŦƛƴƛǘƛƻƴΣ ƪŜŜǇƛƴƎ ƛƴ ƳƛƴŘ ǘƘŀǘ ǘƘŜȅ ǿƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ŜǾŜǊȅ ǿƻǊŘΥ ά{ƛƳǇƭȅ ǎǘŀǘŜŘΣ ƻǊƎŀƴƛŎ ǇǊƻŘǳŎŜ 

and other ingredients are grown without the use of pesticides, synthetic fertilizers, sewage sludge, 

genetically modified organisms, or ionizing radiation. Animals that produce meat, poultry, eggs, and 

ŘŀƛǊȅ ǇǊƻŘǳŎǘǎ Řƻ ƴƻǘ ǘŀƪŜ ŀƴǘƛōƛƻǘƛŎǎ ƻǊ ƎǊƻǿǘƘ ƘƻǊƳƻƴŜǎΦέ 

LǘΩǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǎǘǳŘŜƴǘǎ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ŀ ŘŜŜǇŜǊ ƳŜŀƴƛƴƎ ƻŦ ƻǊƎŀƴƛŎΣ ŜǾŜƴ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ŀƭƭ 
the words in the above definition, so also explain that buying and eating organic means buying food 
and drink that are likely healthier for your body.  Whether a food is organic relates to how farmers 
ǘǊŜŀǘŜŘ ǘƘŜ ǎƻƛƭ ƻǊ ŀƴƛƳŀƭ ǇǊƻŘǳŎǘ ȅƻǳΩǊŜ ŜŀǘƛƴƎΣ ŀƴŘ ǿƘŜǘƘŜǊ Ŧarmers farm organically ultimately 
affects the nutrition of food, as well as the quality of soil, air, and water.   
 
¢ƘŜ άƻǊƎŀƴƛŎέ ƭŀōŜƭ ƎŜƴŜǊŀƭƭȅ ƛƳǇƭƛŜǎ ǘƘŀǘ ǘƘŜ ŦƻƻŘ ƛǎ ōŜǘǘŜǊ ŦƻǊ ōƻǘƘ ƴŀǘǳǊŜ ŀƴŘ ƻǳǊ ōƻŘƛŜǎΦ 
 

5) To help you fill out the chart below, keep the following factors in mind: 
 

A. A Fair Trade, organic chocolate bar will have labels on it showing that it is Fair Trade and 
organic.  Fair Trade labels may vary, but the organic label will generally be from the United 
States Department of Agriculture and will look like this: 

 

 

A Fair Trade, organic bar will generally cost more than a conventional chocolate bar (like one 

ƳŀŘŜ ōȅ IŜǊǎƘŜȅΩǎ ƻǊ bŜǎǘƭŜύ because the farmers who made the cocoa and other ingredients 

in the bar were paid more for the cocoa that went into making the chocolate bar.  Since the 

farmers are paid at least the Fair Trade minimum price, which is set by the Fairtrade Labelling 

Organizations International (FLO), the company that buys the chocolate pays more, which 

means that the person who buys the chocolate bar will end up paying more as well.  Fair Trade, 

organic chocolate bars will not have any cocoa in them that was harvested through the use of 

child labor or child slavery, practices that are common in the conventional chocolate industry.   

 

http://www.organic.org/home/faq#faq1
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The bar may have travelled fairly far to reach you because the countries in which cocoa is 

grown may not produce the chocolate bars themselves.  Production of the chocolate bars is 

usually done in another country, and then the chocolate must be shipped to your country 

before you buy it from the grocery store. 

 

B. A gourmet Swiss chocolate bar may or may not be certified organic.  If your teacher is able to 

ǳǎŜ ŀ ǎŀƳǇƭŜ ƻŦ ŜŀŎƘ ƪƛƴŘ ƻŦ ōŀǊΣ ŎƘŜŎƪ ǘƘŜ {ǿƛǎǎ ōŀǊ ǘƻ ǎŜŜ ƛŦ ƛǘΩǎ ƻǊƎŀƴƛŎΦ  ²Ŝ ǳǎŜ {ǿƛǎǎ 

because the Swiss are known for high quality chocolate.  The bar will cost more than a 

conventional chocolate bar, but the farmers who produced it were likely not paid a fair price.  

In truth, it would be difficult or impossible to tell if farmers were paid fairly because the bar 

ƛǎƴΩǘ ŎŜǊǘƛŦƛŜŘ CŀƛǊ ¢ǊŀŘŜΦ  /ƘƛƭŘ ƭŀōƻǊ ƻǊ ŎƘƛƭŘ ǎƭŀǾŜǊȅ ǿŀǎ ǇǊƻōŀōƭȅ ǳǎŜŘ ǘƻ ƘŀǊǾŜǎǘ ǘƘŜ ŎƻŎƻŀ ƛƴ 

ǘƘŜ ōŀǊ ǎƛƴŎŜ тл҈ ƻŦ ǘƘŜ ǿƻǊƭŘΩs cocoa comes from West Africa, where over one hundred 

thousand children work or are enslaved on cocoa plantations.   

 

The bar travelled a long way to reach you because the cocoa was likely harvested in a different 

country than the bar was produced, and then the bar still had to be shipped to the United 

States. 

 

C. A conventional chocolate bar will be neither Fair Trade nor organic.  The bar will be cheap and 

farmers who grew the ingredients in the bar were almost certainly not paid a fair price since 

farmers ƻŦǘŜƴ ŀǊŜƴΩǘ ǇŀƛŘ ŦŀƛǊƭȅ ƛŦ ǘƘŜȅ ŀǊŜ ƴƻǘ ǎŜƭƭƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ CŀƛǊ ¢ǊŀŘŜ ǎȅǎǘŜƳΦ  /ƘƛƭŘ ƭŀōƻǊ 

ƻǊ ŎƘƛƭŘ ǎƭŀǾŜǊȅ ƭƛƪŜƭȅ ǿŜƴǘ ƛƴǘƻ ƘŀǊǾŜǎǘƛƴƎ ǘƘŜ ŎƻŎƻŀ ƛƴ ǘƘŜ ōŀǊ ǎƛƴŎŜ тл҈ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ ŎƻŎƻŀ 

comes from West Africa, where many children work or are enslaved on cocoa plantations. 

Lastly, the bar travelled a long way to reach you because the cocoa was produced in a different 

country than the bar, and then the bar still had to be shipped to the United States.   

 

6) Using the information you just learned in #3-5, fill out the chart below with answers to the 
questions for each type of chocolate bar.  Students can work with a partner or in groups of three to 
complete the chart.  This chart will give students the background they need to have a debate. 
 

Chart for Students to Complete 
 

Type of Chocolate Fair Trade Gourmet Swiss Conventional  

Is it organic?    

Is the cost low, medium, or high?    

Did the farmers who produced it 
receive a fair price?* 

   

Was child labor or child slavery used 
to harvest the cocoa in the bar? 

   

Did the bar travel a long way to the 
U.S.?**  
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*The reality is that for non-ŦŀƛǊ ǘǊŀŘŜ ŎŜǊǘƛŦƛŜŘ ƎƻǳǊƳŜǘ ƻǊ ŎƻƴǾŜƴǘƛƻƴŀƭ ŎƘƻŎƻƭŀǘŜΣ ƛǘΩǎ ƴŜŀǊƭȅ ƛƳǇƻǎǎƛōƭŜ ǘƻ ƪƴƻǿ ŦƻǊ ǎǳǊŜ 
whether the farmers who produced the cocoa beans for the chocolate received a fair price from the buyer.  However, the 
ŎƻŎƻŀ ƛƴŘǳǎǘǊȅ ŀǎ ŀ ǿƘƻƭŜ ƛǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǎƻƳŜ ǎŜǊƛƻǳǎ ƭŀōƻǊ ƛǎǎǳŜǎΣ ŀƴŘ ƛǘΩǎ ǇǊƻōŀōƭŜ ǘƘŀǘ ǘƘŜ ŦŀǊƳŜǊǎ ŘƛŘ ƴƻǘ ǊŜŎŜƛǾŜ ŀ 
fair price.  Additionally, thŜ ƳŀƧƻǊƛǘȅ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ ŎƻŎƻŀ ŎƻƳŜǎ ŦǊƻƳ ²Ŝǎǘ !ŦǊƛŎŀƴ nations in which cocoa plantations 
frequently rely on forced child labor to harvest their cocoa beans. 
 
For more information about the issue of child labor and child slavery ƛƴ ǘƘŜ ŎƻŎƻŀ ƛƴŘǳǎǘǊȅΣ ǇƭŜŀǎŜ ǊŜŦŜǊ ǘƻ ǘƘŜ ŀǊǘƛŎƭŜ άBlood 
and /ƘƻŎƻƭŀǘŜέ ƛƴ !ǇǇŜƴŘix V of this supplement. 

 
** This is important because food that travels far to reach you uses more fuel, which then pollutes the environment.  One 
way of deciding whether to buy a food or drink is considering how far food has travelled to reach you.  If it ǎŀȅǎ ƛǘΩǎ ŦǊƻƳ 
another country that is really far away, then more fuel was used to bring that food to your grocery store.  This means that 
producing that food has a worse impact on the environment compared to a food or drink that was produced nearby you, in 
your state or region. 

 
7) After each pair or group has completed the chart, ask for three volunteers or select three students 

to stand up in front of the class and debate which type of bar to buy. One person should argue on 
behalf of buying the Fair Trade chocolate, one person should argue on behalf of buying the 
gourmet Swiss chocolate, and one person should argue on behalf of buying the conventional 
chocolate from a well-known chocolate company. 
 

8) Each student has 2 minutes to explain why their type of chocolate should be purchased instead of 
the other chocolate bars. 

 
9) !ŦǘŜǊ ŀƭƭ ǘƘǊŜŜ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǎǇƻƪŜƴΣ ŜŀŎƘ ǎǘǳŘŜƴǘ Ƙŀǎ н ƳƛƴǳǘŜǎ ǘƻ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ƻǘƘŜǊ ǎǘǳŘŜƴǘǎΩ 

arguments. 
 

10) Go over the chart that students completed together just to be sure everyone understands it and to 
ǎŜŜ ƛŦ ŀƴȅƻƴŜΩǎ ŀƴǎǿŜǊǎ ǎƘƻǳƭŘ ōŜ ǳǇŘŀǘŜŘ ōŀǎŜŘ ƻƴ ǘƘŜ ŘŜōŀǘŜ ǘƘŜȅ ƘŜŀǊŘΦ  /ƭŀǊƛŦȅ ŀƴȅ ǉǳŜǎǘƛƻƴǎ 
or concerns students have following the debate. 

 
11) Now have your class vote on which bar should win the debate and be purchased at the store. For 
ȅƻǳƴƎŜǊ ǎǘǳŘŜƴǘǎΣ ȅƻǳ Ƴŀȅ ǿŀƴǘ ǘƻ ƭƛǘŜǊŀƭƭȅ άǿŜƛƎƘέ ǘƘŜ ƻǇǘƛƻƴǎ ǿƛǘƘ ŀ ǎŎŀƭŜ ŀǎ ŦƻƭƭƻǿǎΥ 
 

a) tƭŀŎŜ ǘǿƻ ǎŎŀƭŜǎ ŀǘ ǘƘŜ ŦǊƻƴǘ ƻŦ ǘƘŜ ŎƭŀǎǎΦ  ¢ƘŜ ŦƛǊǎǘ ǎŎŀƭŜ ǿƛƭƭ ŎƻƳǇŀǊŜ ǘƘŜ άǿŜƛƎƘǘέ ƻŦ CŀƛǊ 
¢ǊŀŘŜ ŎƘƻŎƻƭŀǘŜ ƻƴ ǘƘŜ ƭŜŦǘ ǎƛŘŜ ƻŦ ǘƘŜ ǎŎŀƭŜ ǘƻ ǘƘŜ άǿŜƛƎƘǘέ ƻŦ ƎƻǳǊƳŜt Swiss chocolate on 
the right side of the scale.  The second scale will compare Fair Trade chocolate on the left 
to conventional chocolate on the right.   

b) Give each student 2 beans.  Explain that they will use their beans to vote on the type of 
chocolate that won the debate. 

c) For both scales, students should put their bean on the left side if they think the Fair Trade 
chocolate won the debate.  For the first scale, students should put their bean on the right if 
they think the gourmet chocolate won the debate and should be purchased instead of the 
Fair Trade chocolate.  For the second scale, students should put their bean on the right if 
they think the conventional chocolate won the debate and should be purchased instead of 
the Fair Trade chocolate. 

d) Once all students have voted with their two beans, look to see which side of each scale 
ǿŜƛƎƘǎ ƳƻǊŜΦ  ¢ƘŜ ǘȅǇŜ ƻŦ ŎƘƻŎƻƭŀǘŜ ǘƘŀǘ ǊŜŎŜƛǾŜŘ ƳƻǊŜ ōŜŀƴǎ ŀƴŘ ǘƘŜǊŜŦƻǊŜ άǿŜƛƎƘǎέ 
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ƳƻǊŜ ƛǎ ǘƘŜ ǿƛƴƴŜǊΦ  LŦ ƛǘΩǎ ǳƴŎƭŜŀǊ ǿƘƛŎƘ ŎƘƻŎƻƭŀǘŜ ōŀǊ ǿƻƴ ƻǾŜǊŀƭƭ ŦǊƻƳ ǘƘŜ ǘǿƻ ǎŎŀƭŜǎΣ 
remove all beans and hold a third vote that compares the winners from the first two votes. 

e) Announce the winner to the class! 
  
After the debate has been completed, go around the class and ask each student to say one thing they 
learned from this activity.  As they take their turn, each student should also answer the question:  
 

ά²Ƙŀǘ ƛǎ ƻƴŜ ǘƘƛƴƎ ȅƻǳ ǿŀƴǘ ǘƻ ŎƻƳƳƛǘ ǘƻ ŘƻƛƴƎ ǎƻ ǘƘŀǘ  
ȅƻǳ Ŏŀƴ ƳŀƪŜ ƳƻǊŜ ƳƻǊŀƭ ŎƘƻƛŎŜǎ ǿƘŜƴ ȅƻǳ Ǝƻ ǎƘƻǇǇƛƴƎΚέ 


