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SECTION 1: Supplementary Material for Unit 1, Class 2: “The Power of One”

The Jwish Supplementfoét 2 Ay 2 Ay { 2f dzi A 2 y @uFri€ulutn K S 9 |j dz

(Arranged by Unit and Class)

How to Use this Supplement

The Jewish Supplement is composed of three sections that correspond with three different cldkses in
Equal Exchange cuuium, Win Win SolutionsAn Introduction to Fair Trade and Cooperative Economics
For each section below, your studetiitst complete the activities in the corresponding unit and class of the
original curriculumWin Win Solutions Then thestudentscomplet the corresponding activities this
supplement for that same unit and class.

C2NJ SEIFYLX ST 06St2¢ e2dz sAftft &SS | yaASIO (M ZFhy PIblgiiah (H YS R
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follow it by completing the supplementary activities in this supplement.
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This curriculum is relevant to and could be used in classes on a variety of topics, including but not limited

to: kashrut, halacha, social jice, tzedekah, social studies, Jewish ethics, and more. Additionally, keep in

mind thatany of the sections in this supplement can stand &oneY S| yAy 3 &2dz R2y Qi KI @S
curriculum and supplement for one section to make sense. Howewaniflo any of the activities by itself,

you will likely need to preface it with any information and activities necessary (from the supplement or your

own creation) to introduce concepts related to Fair Trade. If you feel particularly excited about ¢pfimigin

trade teachings to your classroom, you may decide to do the entire supplement with your class over the

course of a few weeks, or, if you only do one activity per week, over the course of a 2 month period. Just
remember thateach lesson can also sihalone

For ideas about ways to use this curriculum for day schools, Sunday school, Hebrew school, and youth
groups, please refer tdppendix I: Ways to Use this Curriculum.

Section 1

{ dzLJLJ SYSy (I NB al (SNRKS tT220NS NJy2BFi hwsS ¢/ foFLIB/P uy &
(35minutes)

Age Ringe 5"-8" (unless otherwise noted)

The Importance of Taking Action in the Jewish Tradition

Background explanatiom\ppoint someone to read this aloud in your class (5 minutes)

2 SQff 0S NBWIRWIY ShblutirisBoNTiedpe who/have seen problems in the world and taken
FOlAzy (2 NBaz2ft @S GKSYO® ' FTGSNI NBFRAY3I (KS ai2NASa
section at the beginning of Unit 1, Class 2 (page WiofWin Solutions




SECTION 1: Supplementary Material for Unit 1, Class 2: “The Power of One”

Now beginthe writing 8 a A 3y YSyd G4 GKS SyR 2F a¢KS t 2SN 2F hy
assignment to your class, feel free to change it and incorporate ideas from the Jewish supplement into the
AaK2NI Saaleée ljdSadizyo 2 S 3dz3 3 S Zoiild youKlikeylodla tyf &drdss (G 2
LI2 SNl &y Kdzy3SNE FyR Ay SHlANARSNE NRIARY (&KIS2 &2 R2 RK2
addressing these problems is one wayerpressingyouWS g A 4 K @I f dzZSa Ké 8

From a Jewish perspective, the stories we readriit L Class 2 demonstrate the importance of taking

action and upholding our personal values through our actions. The emphasis on issues like poverty and fair
business practices is also found in numerous places in the Jewish tradition. We will nowibg seate

guotes from our tradition that help us understand a Jewish perspective on poverty, treatment of workers,
and taking care of the environment, all of which are topics that are linked to fair trade.

Reading, Acting Out, and Discussihptes

(15 mirutes)

Divide the students into small groups. Hand out the quotes and discussion questions about them to each
group of studentsA handout with all quotes and questions can be found at the end of this section of the
Jewish supplementFor 8" - 7" gradess, begin with the following practivity:

Give each group the quotes below and assign theBnqRiotes to act out so that they can first

Gf SINYyé GKS Y-&lmyrnef. Anstkugt theé stulldnty tR dict out the meaning of the
guote either by freezingn a pose that demonstrates the meaning or by creating a brief skit in
which the act out the meaning. If this activity seems like it might be confusing for your students,
explain what you mean by giving an example of a pose with your body in front ofatbe

Students who seem hesitant about doing a skit or pose should feel fréatothe meaning of the
guote instead.

Give the students about 10 minutes to discuss their quotes and come up with a pose, skit, or
drawing. Have each group come to therfrof the class in turn to show their performance or art.
Then ask the rest of the class to explain what they think is going on in that pose/skit/drawing. The
performers themselves should then explain what was actually going on.

After offering an explaation, ask the group members to answer the questions accompanying the
jd2iSa Ay GKAa aSOGA2y 0a&aSS a45Aa0dzaaizy vdzSaildasz
stumped, open up the questions to the rest of the class.

For older students, the actingubactivity may be too juvenile, in which case you can begin with the
discussion itself as outlined below:

Have the groups read all the quotes aloud amongst themselves; make sure they take turns reading to the
group. After they have read all quotes, hdaliem select 34 quotes that they find powerful.
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Once each group has selected quotes, here are the main questions for each group of students to explore
during a small group discussion.

Discussion Questions

(20 minutes)

1) What is the main point of this que?

2) How does this quote relate to social justice and the Jewish idea that we should work towards
GOGAT1dzy 2fFYZE 2NJ aNBLI ANARY3I GKS g2NI RKE

3) What do these quotes teach us about our responsibility to address poverty, unfair treatment of
workers, or other isses in the stories you read about making a difference?

Someone should be a note taker for the group. Once the groups have finished discussing the questions
F02@3S> KI @S || @2ftdzyiSSNI FNRY SIF OK 3INRdzZL) LINBaSyid &z

The Impatance ofTakingActionwA 3K FNBY GKS 06S3IAYyyAy3d 2F o6SAy3 |
focused on taking action

2SS gAfft R2 YR 6S oAttt KSI NWé
-Exodus 24:7
Context:stated by the Israelites wherceiving the Torah at Mount Sinai

Thestatement, "We wil do, and we will hear," amounts to a commitment to carry out God's
commandments even before hearing what the observance of those commandments actually
involves.

-http://www.aish.com/h/sh/se/48967001.html
One of the mostamous quotes about taking action
G,2dz NS y20 NBIdANBR (2 FTAYyAaK GKS 220T YySAUOUKSNI |

-RabbiTarfonin Pirkei AvotEthics of the Fathers)

The PowerofOn¢  / Kk v3Ay3 9@Sy hyS t SNE2YyQa [ATS A& {AIYyAT

"He who saves just one life in Israel is one who hased an entire world'
-The Talmud, tractat&anhedrir37a

Context: The idea here is that saving one life is like saving the whole world because from one
person can come so many generations of people. Therefore, saving a person is saving not just her
or him but also all the people in her or his line of descent.
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Jewish Yews onCaring for the Environment

There are countlesexts discussing our duty to care for the earth and for one anothégreare just afew
of thesetexts:

42 KSy D2R ONXBtbok RirRand I&d-hiviXourd &l the trees of the Garden of Eden, and said
G2 KAYZI G{SS aé ¢2NJaz K2¢ oO0SlIdziAFdzZ IyR LINI AaSé2N
for your benefit. Be careful that you do not ruin and destroy My world; foryibu destroy it there is no
2yS G2 NBLIANI AG | FGSNI &2dzpé
-The Midrash (Ecclesiastes Rabbah 7:13)

The Talmud extends the prohibition of not destroying fruit trees to any type of wasteful destruction and
considers wasteful destruction of any kind a violatimf Torah law

-Babylonian Talmud, Shabbos 129abonian Talmud, Bava Kama 91b*
Context: This quote discusses tipzinciple ofbal tashchito f A G SNJ f t & YSIFIyAy3 aGR2 VY
prohibition against unnecessary destruction or wagthis prohibitbn against wasting can tapplied to

helping the environment by recycling, composting, etc.

Emphasis opoverty in the Jewish tradition

G¢KSNBE Aa y20KAY3 Ay (KS -ie&mabt RribledNEferBdsIO8rdeaatiwis (i K|y
have saidif all the troubles of the world are assembled on one side and poverty is on the other, poverty
g2dzf R 2dzi e SAIK GKSY | £t d¢

-Midrash Exodus Rabbah 31:12

(translation fromhttp://www.fairtradejudaica.org/whatsjewish.html

Responsibility for giving to charity

(A man must reside in a town) thirty daysliecome liable for contributing to the soup kitchen, three
months for the charity box, six months for the clothing fund, nine months for the talifund, and twelve
months for the repair of the town wallsiRabbi Assi replied in the name of Rabbi Yochanan: Our Mishnah
also in specifying the period of twelve months was thinking of the repair of the town walls.

-Talmud, Tractat®ava BatreéBa

& ¢ Ta%aRis as important as all the other commandments put together."
- Rabbi Assi

Ensuring that the gor will not always be dependenipon charity



http://www.fairtradejudaica.org/whatsjewish.html

SECTION 1: Supplementary Material for Unit 1, Class 2: “The Power of One”

The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or
entering into partnership with him, or create a job for him so that he supports himself until he no longer
needs to depend upon others.

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7

GThe primary Jewish tool for helping the poor tisedakah Accordng to the great 12th Century Jewish

scholar Rabbi Moses ben Maimonid#® highest form oftzedakahis entering into a business

partnership or giving a person a job so that he or she can becomesdffcient. When we buy fair trade

products, we are effetively entering into a business partnership with the producdme number of steps

Ay 0S06SSy dza | yR ( KlBwe NG tRkeziOts attotntitei gtehdmicYvebigiogS NJIb

AT 6S F20dza 2yfe 2y 3ISG0AyY 3positk & whintzadakaRBigateSusio KSy 6 S
do. Our partnership with fair trade producers helps lift them out of poverty, not drive them further into

poverty.¢

-Fair Trade Judaichttp://www.fair tradejudaica.org/whatsjewish.html

www.equalexchange.coop/ajws A JEWISH PERSPECTIVE ON FAIR TRADE Supplement to “Win Win Solutions”
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N STUDENT ACTIVITY HANDOUT & k HANDOUT FOR SECTION 1: Quotes and Discussion Questions w

Handout for Sectio: Quotes and Discussion Questions

In your small group, read all the quotes aloud. After readihguotes, select 3 quotes that members of
your group find powerful.

Once your group has seledeuotes, here are the main questions for your group to answer during a small
group discussion.

Discussion Questions (15 minutes)

1) What is the main point(s) of each quote?

2) How does this quote relate to social justice and the Jewish idea that we shouldomatds
GOGAT1dzy 2flFYZE 2NJ ANBLI ANRY3I GKS ¢g2NI RKE

3) What do these quotes teach us about our responsibility to fight poverty, unfair treatment of
workers, or other issues in the stories you read about making a difference?

Someone should be a note taker foetigroup. Once the groups have finished discussing the questions
0238 + @2ftdzyiSSNI FNRBY SIOK 3ANRdzL) gAff LINBaSyi

The Importance ofakingActionwA 3K FNBY GKS 06S3IAYyyAy3da 2F o6SAy3 |
focused on taking action

2SS gAfft R2 YR 6S oAttt KSI NWé
-Exodus 24:7
Context:stated by the Israelites wherceiving the Torah at Mount Sinai

Thestatement, "We will do, and we will hear,” amounts to a commitment to carry out God's
commandments even befe hearing what the observance of those commandments actually
involves.

-http://lwww.aish.com/h/sh/se/48967001.html

One of the mostamous quotes about taking action:

G,2dz NB y20G NBIdANBR (2 FAYyAaK GKS 220T ySAGKSNI I

-RabbiTarfonin Pirkei Avot(Ethics of the Fathers)

The PowerofOn¢ / KI yIAY I 9@SY hyS tSNE2YyQa [AFS Aa {AIyAT

"He who saves just one life in Israel is one who has saved an entire world

-The Talmud, tractatSanhedrir37a

www.equalexchange.coop/ajws A JEWISH PERSPECTIVE ON FAIR TRADE Supplement to “Win Win Solutions”




STUDENT

[IVITY HANDOUT ¢ k HANDOUT FOR SECTION 1: Quotes and Discussion Questions W

Context: The idea here is #t saving one life is like saving the whole world because from one
person can come so many generations of people. Therefore, saving a person is saving not just her
or him but also all the people in her or his line of descent.

Jewish Yews onCaring for tie Environment

There are countlesexts discussing our duty to care for the earth and for one anothégreare just afew
of thesetexts:

42 KSy D2R ONBIGSR 'RIYZ 1S (221 KAY FYyR tSR KAY N2
02 KA Y Zwaik§, S beadtiful and praiseworthy they are! Now all that | have created, | created

for your benefit. Be careful that you do not ruin and destroy My world; for if you destroy it there is no
2yS G2 NBLIANI AG | FAGSNI &2dzoé

-The Midrash (Ecclesiastes Rab@at3)

The Talmud extends the prohibition of not destroying fruit trees to any type of wasteful destruction and
considers wasteful destruction of any kind a violation of Torah law

-Babylonian Talmud, Shabbos 129abfonian Talmud, Bava Kama 91b*
Cortext: This quote discusses tipzinciple ofbal tashchito f A G SNJ f £ & YSFIyAy3 aGR2 VY
prohibition against unnecessary destruction or wagdthis prohibition against wasting can agplied to

helping the environment by recycling, composting,. etc

Emphasis opoverty in the Jewish tradition

G¢CKSNBE Aada y2UKAYy3 Ay (KS -thenobt RrribledNsBferBdsJOBrdeadtiis ( K |y
have said: if all the troubles of the world are assembled on one side and poverty is on the otloserty
g2dAZ R 2dzig SAIK GKSY | £ o¢

-Midrash Exodus Rabbah 31:12

(translation fromhttp://www.fairtradejudaica.org/whatsjewish.html

Responsibility for giving to charity

(A man must reside ia town) thirty days tdecome liable for contributing to the soup kitchen, three
months for the charity box, six months for the clothing fund, nine months for the burial fuadd twelve
months for the repair of the town wallséRabbi Assi replied in theame of Rabbi Yochanan: Our Mishnah
also in specifying the period of twelve months was thinking of the repair of the town walls.

-Talmud, Tractat®ava BatreBa
d¢T§I§I-‘1I-K Ad a AYLRNIFyd Fa I|ff GKS 20KSNJ O2YYLI| yF

- Rabbi Assi

(+)
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N STUDENT ACTIVITY HANDOUT ™ k HANDOUT FOR SECTION 1: Quotes and Discussion Questions W

Ensurim that the por will not always be dependenipon charity

The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or
entering into partnership with him, or create a job for him so that he supports himself uhglno longer
needs to depend upon others.

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7

GThe primary Jewish tool for helping the poortizedakah According to the great 12th Century Jewish

scholar Rabbi Moses ben Maimonid#® highest form & tzedakahis entering into a business

partnership or giving a person a job so that he or she can becomesdffcient. When we buy fair trade

products, we are effectively entering into a business partnership with the produdédre number of steps

inbets SSYy dza | yR (KS LINRvRdIGSaKe ilRaScauyit@heir e¥onainic &étidmg,

AT 6S F20dza 2yfe 2y 3ISGHAYy3a GKS 0 fadakaRBigateSusio KSy & S
do. Our partnership with fair trade producers hefdift them out of poverty, not drive them further into

poverty.¢

-Fair Trade Judaichttp://www.fairtradejudaica.org/whatsjewish.html

www.equalexchange.coop/ajws A JEWISH PERSPECTIVE ON FAIR TRADE Supplement to “Win Win Solutions”
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SECTION 2: Supplementary Material for Unit 1, Class 5: “Where Your Food Comes From”

Section2

Supplementary Material folUnit 1, Class® &2 KSNB |, 2dzNJ @a.8% / 2YSa CNRYE
(50 minutes)
Age Ranges"-9" (5" graders may need extra guidance)

Additional Instructions for Unit 1, ClaseBWin Win Solutions

To enable students to identify where their food comes from, ask them tofparks like rice, an apple, an

I §20F R23 &dza3FNE K2{d 020213 S0 @SNEdza I F22R GKI
GAGANFNRBEO D ¢tKSYy KI @S (G(KS adGdzRSyida O2yRdzOG NBaSI N
actually grown)byusih | oF &aA O LYGSNYySG aSINOKY agKSNBE R2Sa
you can show the video at this link, which includes a map of where different foods originate about halfway
through: http://u rbanext.illinois.edu/food/
Alternatively, have kids bring in a few items from their pantries at home and then look at the packaging to
see which country the food came from (students could even bring in an apple since many of our apples
come from New Zdand or Chile). Most packaged food has the country of origin on the packaging itself.*
Summary of Section 2 of the supplemelmithis sectionafter studentshave completed mapping out
where their selected foods came froevery student shares whicbdds they chose to research and where
they came from. Students then engageidiscus®n aboutwhy understandinghe source of their food
matters from a Jewishnd a moraperspective.Lastly, they apply the lessons thewkdearned in a debate
aboutwhich type of chocolate bar to purchase.
* |f you have more time, you could even take students to a nearby grocery store to look at produce and
other foods in person and check out their country of origin that way.
1. PreliminaryActivity and Questions
(15 minutes)
Age Range5™-9" (this activity may be too juvenile fof"@raders)

Ask the clasto follow the instructions and answéihe questionsbelowto ensure that everyone

understands the overall point of this next activity

1) Ask everyone to find BJ- NJi y S NJb I @S GKS LI NIYySNE OKSO]l @GKS

where their shirts were madeStudents may check their own clothing if it seems like they will feel
dzy O2YTF2 NI | 6t S {2 dzOK Alfyfig weatied is tol, hav& shalitidcheciOnhat (0 K S a ®
country their jackets or coats were made in as well.
2) Go around the class and have every person state what their labels said.
3) How is thisactivity related to the map we createshowingwhere our food comes from?
4) Based on our clothing las=ind our research about food, what have you learned about how we
are connected to workers and farmers around the warld


http://urbanext.illinois.edu/food/
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5) 2 K& R2 &2dz GKAY | nioie@outvhédedriaid, ofothinglighd sp ghere
grown or sewf?

Collect answers to #5oma SOS NI £ addzZRSy G a o LT GKS@QNB y2i &«
them why by asking:

1 Whenwe buy clothing or food whymight it be important to know howhe people who
madeour clothesor grewour food were treated by their employe?s

After cof S O A y 3 anawierdzinSk¢ suee e following pasrdreclear:
Our food and clothingre shipped to the United Staté®m all over the world. In the case of food,
a2YSUAYSa AlGQa RAFTFAOMA O G2 TFALdertadddi) 6 KSNBE S«

understand not only where our products come from, but also why we should care.

2. Introducinga Jewish perspective

(15 minutes)
Age range7"-9" (this discussion may be appropriate for certathgdade classes)

Have the students break intoaups of 34 people. Hand out the ques below and assign each grouf3 2

guotes. A handout with all qguotes can be found at the end of this section of the suppleihergach

INE dzLJQ& 22 0 théitquofektedthtizd v I @ K tzii WdzR | weisKdId tregt falorersST K2 6
they read the quotes and discuss how they will present them to the class, have them use these questions to
guide their explanations:

1) What is our responsibility to Jewish and rlawish workers?

2)Based on these quoteshat does Judaism teach us about buying food, clothing, and so on from
companies that may not treat their workers fairly?

3) Do you think we have a responsibility to learn about how companies treat their workers? Why
or why not?

4) How can we agewsactupon the values in these quotesThink about the choices you and your
parents make when you go shopping and how you can have a negative or positive effect on the
people who grow our food or sew our clothing.

Ask each group to choose a leader. Oncetié¢d f 3IANR dzL) RAaOdzaaAizya | NS 20SN
guotes aloud to the class and then explains what their group discussed to everyone. Make sure the leader
YSyGA2ya ¢KIFGO WdzRIFA&Y (GSIFOKS& dza | 62dziromKe A0Qa AY

The following texts are arranged by topic versus by source. While others might have chosen to organize
texts by groupin@ll primarysources together, all commentators together, etc. (e.g. all Talmudic quotes
would be together)grouping them by tpicensures that students caguickly identify the theme of each
guoteandquickly find a quote related to a particular topi€¢his arrangement makes it easier for students

to reference suppoihg material when explaininipeir opinions.
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Ensuringhat the Roor Will Not Always be Dependent UpohdZity

The highest level of tzedekah (charity) is when you support someone by giving him a gift, or a loan, or
entering into partnership with him, or create a job for him so that he supports himself until helorger
needs to depend upon others.

-Rambam, Mishneh Torah, Laws of Gifts to the Poor, 10:7

Jewish Views on Treatment of Laborers

You shall notabuse a needy or destitute labver, whether a fellow countryman or a stranger in one of the
communities of yourdand. You must pay him his wages on the same day, before the sun sets, for he is
needy and his life depends on it; else he will cry to the Lord against you and you will incur guilt.

-Deuteronomy 24:1415

On your fast day you see to your businessand b da | £ f &@2dzNJ £ F 6 2 NENBEX¢C KA A

unlock the fetters of wickedness, and untie the cords of the yoke, To let the oppressetego To break
off every yoke.

-Isaiah 58:27

In disputes between employers and workers, the rights of the Wwer were given preference over those
of the employer.

-Babylonian Talmud, Baba Metzia 77a
Said Rava, when a man enters the court of judgment (after death), they ask him: did you conduct all your
dealings in good faith?

-Babylonian Talmud, Shabbat 31a

Far Business fRactices

You shall not falsify measures of length, weight, or capacity. You shall have an honest balance, honest
weights, an honest eifah, and an honest hin.*

- Leviticusl9:35-36

It is forbidden to cheat people in buying or selling or tieceive them, whether they are Jewish or gentile
¢ they are equal in measure.

-Rambam, Mishneh ToraHljlchot Mechirah 18:1

Giving Tzedekah to Jews andriNJews

A
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The rabhis taught: We sustain the nodewish poor along with the Jewish poor and visit then-Jewish
sick along with the Jewish sick, and bury the ndawish dead along with the Jewish dead for the sake of
peace

-Talmud, Tractate Gitten 61a

*Point out to your students: the idea of fairness in terms of accurate weights and measures is rédevant

small farmers around the world who are sometimes cheated by people who intentionally use inaccurate

scales. In the conventional coffee market, for instance, farmers may be cheated by middlemen (called

coyotes because they are considered predatory) whe inaccurate scales when weighing coffee. These
middlemen sometimegretendii KS ¢ SA3IKG 2F GKS FINXYSNBRQ O2FFSS oS|I
they can pay the farmer less than they owe them.

Source about false weights and measurestoshafe § KSNBX Qa GAYSY

aleadequacies of Present Indian Marketing System

(The situation described below occurs in India as well as other countries)

Malpractices in unregulated markets

XAnother malpractice ifwholesale marketsjelates to the ug of wrongg SA I K G & | y RrongS | & dzNB
weights continue to be used in some unregulated markets with the object of cheating the farraers

-http://www.world -agriculture.com/agricultural marketing/agriculturatarketinginadequacies
marketingsystem.php

Now that students understand how Jewish values tie in to their research on the source of food and clothes,
have them get back into small gnest Then explain the next activity: a debate on how to make moral
decisions about what to buy when shopping.

3. The Debate

(20 minutes)

Age Ranges"-8" (may be appropriate for advanced §raders)

Special material? scales for younger students"(®", and possibly ) to weighthe different sides of the

debate, a copy of the chart below for each student, a few dozen dried beans (to put on the scales), and 3
types of chocolate bars: one Fair Trade, organic bar, one gourmet Swiss bar, and troenteconvention
O2YL} ye& adzOK Fa | SNAKS2Qad 6GKS OK202fl 4GS oFNRER | NB
and handson for students)A handout witha copy of the chartan be found at the end of this section of the
supplement.

Instrudions for the Class



http://www.world-agriculture.com/agricultural_marketing/agricultural-marketing-inadequacies-marketing-system.php
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1) You go into a grocery store with friends and decide to pick up some chocolate. When you get to
the candy aisle, you are overwhelmed by choices. You have three options to decide between. They
include:

1) A Fair Trade, organic clobate bar,
2) A gourmet Swiss chocolate bar that looks fancy but is not certified Fair Trade or organic, or
3) An inexpensive, common brand of chocolate

2) You are torn between options and decide to have a debate witbuglefriends about which
chocolatebar you should buyBefore you begin the debate, be sure to fill out the chart in step #6,
which will help you organize all the information you need. If you and the other students in your
Of Faa FNByQl adaNB gKI G SN enfydutdd usé the aktMidies NI RS ¢
and informationin#® (2 € SIFNYy Fo62dzi GSNXY&a fA1S aFlF AN NI ¥
understand the words better before you begin the debate-5#3elow will also help you fill out the
chart in step #6.

3) Unded i yYRAY3 G4KS YSFyAy3d 2F GKS GSNXY d&aClF AN ¢NFYRS

1 One simple definition of Fair Trade fgir Tradds a way of doing business that ultimately
aims to keep small farmers an active part of the world marketplace, and aims to empower
consumers to make purchasthat support their values. Fair Trad¢also]a set of business
practices voluntarily adopted by the producers and buyers of agricultural commodities and
hand-made crafts that are designed to advance many economic, social and environmental
goals http://www.equalexchange.coop/whats-fair-trade).

1 Watch the videos of farmers: the following YouTube videos show two of the thousands of
farmers that Equal Exchange partners with to provide pewoglle Fair Trade coffee, tea,
chocolate, and so on.

0 http://www.youtube.com/watch?v=fglKCwAcIZk ¢ KA OK A & <EfuaINX 2a w
9EOKI y™SQa GhdnY ¢ CIl NY SNJ SE LI I dcghds (befbrg ST A (&
that point he explains damage to the environment from natural forces)

0 http://www.youtube.com/watch?v=X9X¥p8sw> ¢ KA OK A & -&dua NI
9EOKI y™mSQyah Ghany éy 9FTLA K 3/d (RI2ZNXYSNEQ f A DS
Fair Trade farmers

1 What dothe farmersteach you about what it means to be a Fair Trade farmer?
1 There are many ways that Fair Trade improves the lives of farmers. Here are just a few:

o Fair Trade ensures thérmers are given a fair price.

o Fair Trade ensures that buyers build direct, kb@gn relationships with farmers
instead of going through middlemen.

o Fair Trade ensures that even small farmers with very little land have a way to reach
consumers in coumies that are far away from them and often wealthier (such as
the United States). Usually it would be difficult or impossible for small farmers to
sell their products in such distant countries.

o Fair Trade rules require that farmers be paidat is callech Fair Trade premium,
which is a small amount of money over and abtheminimum Fair Trade price
and is intended for community development projects. Farmers then democratically
decide how tausethe extra money tdund a project hat benefits the whole
community. Br example, they might use thextra moneyfrom the buyer torepair
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or build a schoolpurchase medicine faa health clinic, or fund an electricity

project.
' YRSNEGFYRAY3I GKS YSIEYyAy3a 2F a2NBI yhoOxs &0dzRSy(
a2YS 2F GKS CNBIljdsSSyidte ! 1SR vdzsSaitAaz2ya oC!vaosz
Y S| yitfp:¥www.organic.org/home/fag#fagl

If students are not able to go online, at least makeeshey get the gist of the following basic
RSTFAYAGAZ2YZ (SSLAYI AYy YAYR A{KAMYILIGK SR [62S/RYI  20NH
and other ingredients are grown without the use of pesticides, synthetic fertilizers, sewage sludge,
geneticallymodified organisms, or ionizing radiation. Animals that produce meat, poultry, eggs, and
RFANE LINPRdzOGA& R2 y20 GF1S FyiAoA2GA0a8 2N INR g (
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the words in the above definition, so also explain thaling and eating organic means buying food

and drink that are likely healthier for your body/hether a food is organic relates to how farmers
GNBFGSR GKS az2iat 2N I yAYl farmeisrR dz@ainicaly 2lto@s S G A y
affectsthe nutrition of food, as well as the quality of solil, air, and water.

¢tKS G2NBFyA0Oé fl 0SSt ISYSNIffteée AYLIASa GKIFEG GKS
To help you fill out the chart below, keelpet following factors in mind:
A. AFair Trade, organic chocolate haill have labels on it showing that it is Fair Trade and

organic. Fair Trade labels may vary, but the organic label will generally be from the United
States Department of Agriculture andIMook like this:

USDA

ORGANIC

If you see either of these labels, you can
be sure the product is at least 95%
organic.

A Fair Trade, organic bar will generally cost more than a conventional chocolate bar (like one
YIRS 06@& | SNA K&fauseihe arhérbwhaniatieShe cocoa and other ingredients

in the bar were paid morér the cocoa that went into making the chocolate bar. Since the
farmers are paid at least the Fair Trade minimum price, which is set by the Fairtrade Labelling
Organiations International (FLO), the company that buys the chocolate pays more, which
means that the person who buys the chocolate bar will end up paying more as well. Fair Trade,
organic chocolate bars will not have any cocoa in them that was harvested thtbagise of

child labor or child slavery, practices that are common in the conventional chocolate industry.



http://www.organic.org/home/faq#faq1

The bar may have travelled fairly far to reach you because the countries in which cocoa is
grown may not produce the chocolate bars themselvesoduction of the chocolate bars is
usually done in another country, and then the chocolate must be shipped to your country
before you buy it from the grocery store.

B. Agourmet Swiss chocolate baray or may not be certified organic. If your teacheahite to

dzaS I alrvyLixsS 2F SIOK 1AYyR 27

o NE OKSOl UKS

because the Swiss are known for high quality chocolate. The bar will cost more than a
conventional chocolate bar, but the farmers who produced it werdyliket paid a fair price.
In truth, it would be difficult or impossible to tell if farmers were paid fairly because the bar
AayQli OSNIATFTASR CFANI ¢NIF RSO
0§KS o0 NJ &Aay OSs cocofconsFron West AfrigaNdhdReCbver one hundred
thousand children work or are enslaved on cocoa plantations.

{
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The bar travelled a long way to reach you because the cocoa was likely harvested in a different
country than the bar was produced, ancetinthe bar still had to be shipped to the United

States.

C. Aconventional chocolate bavill be neither Fair Trade nor organic. The bar will be cheap and

farmers who grew the ingredients in the bar were almost certainly not paid a fair price since
farmers2 T Sy I NBy Qi
2NJ OKAf R &afl @gSNE
comes from West Africa, where many children work or are enslaverbooa plantations.

Lastly, the bar travelled a long way to reach you because the cocoa was produced in a different
country than the bar, and then the bar still had to be shipped to the United States.
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6) Using the information you just learned in-83fill out the chart below withanswers to the
guestions for each type of chocolate bastudents can work with a partner or in groups of three to
complete the chart.This chart will give students the background they need to have a debate.

Chart for Studentto Complete

Type of Chocolate

Fair Trade

Gourmet Swiss

Conventional

Is it aganic?

Is the ostlow, medium, or high

Did thefarmerswho produced it
receive a fair price?

Was child labor or child slavery use(
to harvest the cocoa in the ba

Didthe bartravel a long way to the

U.S?*
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*The reality isthat fornofF I ANJ 6§ NF RS OSNIAFASR 3I2dz2N¥SiG 2N 02y @SyiaAiz2ylf OK
whether the farmers who produced the cocoa beans for the chocolate redeivfair price from the buyer. However, the

02021 AYyRdzZAGNER & I 6K2fS A& aa20AFi8SR gAGK &2YS aSNX2dza
fair price. Additionally, 6 Yl 22 NAGé 2F (KS ¢ 2 NI R ®ation®id @hich codda plabtations NB Y 2 Sa i
frequently rely on forced child labor to harvest their cocoa beans.

For more information about the issue of child lataod child slaverg y G KS 02 021 Ay Rdza (i NBlad L)X SI a8
and/ K2 02t I § &V of fhis suppleiBeyitR

** This is important because food that travels far to reach you uses more fuel, which then pollutes the enviro@ment.

way of deciding whether to buy a food or drink is considering hoviolad has travelled to reach you. Ifitl 8 & A 1 Qa FNRY
another country that is really far away, then more fuel was used to bring that food to your grocery store. This means that
producing that food has a worse impact on the environment compared to a food or drink that was produced neaiihy you,

your state or region.

7) After each pair or group has completed the chart, ask for three volunteers or select three students
to stand up in front of the class and debate which type of bar to buy. One person should argue on
behalf of buying the Fair Tragdédocolate, one person should argue on behalf of buying the
gourmet Swiss chocolate, and one person should argue on behalf of buying the conventional
chocolate froma welkknown chocolate company.

8) Each student has 2 minutes to explain why their type ottolate should be purchased instead of
the other chocolate bars.

9 I FGSNI FEf GKNBS aiddzRSyida KFE@S alLkR1Syx SIOK &idzf
arguments.

10) Go over the chart that students completed together just to be sure everyone utaaels it and to
4SS AT lyez2ySQa |yasgSNA adK2dAZ R 0SS dzLJRIFIGSR o0 &St
or concerns students have following the debate.

11) Now have your class vote on which bar should win the debate and be purchased at the store. For
€2dzyASN) addzRSydaz &2dz YIHe glyld (G2 tAGSNIrtte ao¢

aytftlO0S (g2 aorftSa G GKS FTNRBYyd 2F (GKS Ofl aa
¢NI RS OK202fF4GS 2y (GKS STl atoRScadcdlaedsS a0
the right side of the scale. The second scale will compare Fair Trade chocolate on the left
to conventional chocolate on the right.

b) Give each student 2 beans. Explain that they will use their beans to vote on the type of
chocolatethat won the debate.

c) For both scales, students should put their bean on the left side if they think the Fair Trade
chocolate won the debate. For the first scale, students should put their bean on the right if
they think the gourmet chocolate won the delgand should be purchased instead of the
Fair Trade chocolate. For the second scale, students should put their bean on the right if
they think the conventional chocolate won the debate and should be purchased instead of
the Fair Trade chocolate.

d) Once alktudents have voted with their two beans, look to see which side of each scale
gSAIKA Y2NB® ¢CKS G28LIJS 2F OK202f 4GS GKIFGO NB:
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remove all beans and hold a third vote that compares the winners from the first two votes.
e) Announce the winner to the class!

After the debate has been completed, go around the class and ask each student to say one thing they
learned from this activity. Athey take their turn, each student should also answer the question:

G2 KFEG A& 2yS GKAy3a e2dz glyid G2 O2
@2dz OFYy YIFI1S Y2NB Y2Nlt OK2A0Sa ¢
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